
Assessment Methods

The MedBiquitous Assessment Methods are a standardized list of terms used in
health professions education to describe how instruction is assessed. 
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2026 2016

AM101: Board Certification Exam N/A

AM102: Checklist/Performance Rating AM02: Clinical Performance Rating/Checklist 
AM09: Multisource Assessment 

AM103: Clinical Documentation Review AM01: Clinical Documentation Review

AM104: Institutionally Developed Exam 

AM04: Exam-Institutionally Developed, Written/Computer-
based 
AM05: Exam-Institutionally Developed, Oral 
AM19: Exam-Institutionally Developed, Laboratory, Practical 

AM105: Licensure Exam AM07: Exam-Licensure, Written/Computer-based

AM106: Narrative Assessment AM10: Narrative Assessment

AM107: Nationally Normed Exam AM08: Exam-Nationally Normed/Standardized, Subject

AM108: Objective Structured Clinical Examination
(OSCE)/Standardized or Simulated Patient Exam

AM03: Exam-Institutionally Developed, Clinical Performance

AM109: Oral Presentation AM11: Oral Patient Presentation

AM110: Participation AM12: Participation

AM111: Peer Assessment AM13: Peer Assessment

AM112: Portfolio Review AM14: Portfolio-based Assessment

AM113: Project AM16: Research or Project Assessment

AM114: Self-Assessment AM17: Self-Assessment

AM115: Task-Based Assignment N/A

AM116: Other N/A

The table below provides a crosswalk from the new MedBiquitous Assessment Methods (v. 2026) to the
previous version (v. 2016) with links to the 2026 terms. 

Crosswalk

Retired Terms: AM06: Exam-Licensure, Clinical Performance; AM18: Stimulated Recall 
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Examinations administered to demonstrate advanced achievement or skills in a
particular area of practice. These are not part of the process to assess eligibility for
initial licensure or certification of entry to practice. Board certification examinations
are usually part of a process for a health professional to earn additional credentials and
may be required for additional practice responsibilities. 

Additional details: These examinations are often related to specialization or sub-
specialization within a particular profession (board certification in internal medicine for
physicians, board certification in geriatric pharmacotherapy for pharmacists, etc.).
There are examinations and certification pathways open to multiple professions
(Certified Professional in Healthcare Quality, CPHQ; Certified Diabetes Care and
Education Specialist, CDCES; AMIA Certified Health Informatics Professional, ACHIP;
etc.). 

Includes: Board certification examinations offered by organizations such as ABIM,
ABMS, BPS, ANCC, AANP. 

Excludes: Licensure Exam; Institutionally Developed Exam 

Board Certification Exam 

Documented feedback provided to a learner by one or more assessors based on
observation of a learner’s activities or performance within a learning experience to
assess their knowledge, skills, attitudes, or competency. The feedback is recorded
using standardized quantitative or discrete tools (e.g., rating scales, checklists, or
behaviorally anchored instruments) that generate a score or categorical rating.
Feedback may be provided alone or alongside other feedback modalities (e.g.,
narrative comments). 

Additional details: This type of feedback may be provided for the purposes of formative
or summative assessment.  

Includes: Global rating; performance rating; clinical checklist; non-clinical checklist 

Excludes: Verbal feedback not otherwise documented; attestations of verbal
conversations; narrative feedback 

Checklist/Performance Rating 
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Use of a learner’s documented patient encounter for the purpose of assessing
documentation and/or clinical reasoning skills. 

Additional details: Documentation may or may not be an EHR/EMR entry. This could be
collected/reported using other means. 

Includes: SOAP note; discharge note; admissions note; documentation audit; patient
workup; patient consultation note 

Excludes: Clinical encounter log 

Reference: Philibert I. Using Chart Review and Chart-Stimulated Recall for Resident
Assessment. J Grad Med Educ. Feb 2018;10(1):95-96. doi:10.4300/jgme-d-17-01010.1 

Clinical Documentation Review 

Exams developed by an institution/program for use with their learners. These include a
variety of question-and-answer formats (multiple-choice, short answer, essay, etc.) and
different delivery methods (written, online, etc.) to assess learners' knowledge;
application of knowledge, concepts, and principles; problem-solving acumen; or clinical
reasoning. Exams may be delivered in a variety of modes, including written, computer-
based, oral, practical. 

Additional details: Examinations using items developed locally and items from externally
developed item banks may additionally be tagged as Nationally Normed Exam. 

Includes: Traditional written exams regardless of question format or administration
mode (e.g., pencil and paper administration vs. computer-based administration);
practical exams (e.g., laboratory practical); oral exams 

Excludes: Licensure Exam; Nationally Normed Exam; OSCEs; simulation activities (via
standardized patient, technology, or hybrid) 

Reference: Cooke M, Irby DM, O’Brien BC. Educating physicians: a call for reform of
medical school and residency. Jossey-Bass; 2010. 

Institutionally Developed Exam 
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Examinations developed by a recognized professional body to assess eligibility for
initial licensure or certification of entry to practice.
  
Additional details: These may be taken by learners during the training program or after
graduation/program completion. When taken during the training program, the
examination may be part of a course or external to formal coursework, such as a
milestone exam. Some professional licensure examinations include clinical
performance components, but these should be included here as Licensure Exam
rather than Checklist/Performance Rating. Similarly, licensure examinations that
include standardized or simulated patients or OSCEs should be included here. Results
of these examinations may be used by programs/institutions or learners to assess
achievement of curricular outcomes. 

Includes: USMLE Step 1; USMLE Step 2-CK; COMLEX Level 1; COMLEX Level 2-
CE; COMLEX Level 3; MCC Part I; NAPLEX; NCLEX; AANP and ANCC certification
examinations 

Excludes: Board Certification Exam; Subject examinations (see Nationally Normed
Exam); Checklist/Performance Rating; examinations associated with ancillary
requirements for licensure or certification (e.g., examinations verifying compliance for
topics like HIPAA compliance, mandatory reporting, or substance abuse monitoring);
professional board examinations taken during GME 

Reference: United States Medical Licensing Examination; National Board of
Osteopathic Examiners.

Licensure Exam 

Documented feedback provided to a learner by one or more assessors based on
observation of a learner’s activities or performance within a learning experience to
assess their knowledge, skills, attitudes, or competency. The feedback is recorded in a
narrative or free-text format. This feedback may be provided separately or in
conjunction with other types of feedback (e.g., rating scale, checklist, etc.).  

Additional details: This type of feedback may be provided for the purposes of formative
or summative assessment. 

Includes: Specific feedback on patient encounters; mid-clerkship feedback; preceptor
written feedback; descriptive free-form assessments 

Narrative Assessment 

Assessment Methods

https://www.usmle.org/
https://www.nbome.org/assessments/comlex-usa/
https://www.nbome.org/assessments/comlex-usa/
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Excludes: Checklist/Performance Rating; verbal feedback not otherwise documented;
simple attestation of verbal feedback; standardized ratings 

Examinations developed to allow comparison of learner performance across all test-
takers in a specific time period in a specified country (or region). These examinations are
generally administered during the educational program but before
licensure/certification.  

Additional details: The use of externally developed items with sufficient validity evidence
to support nationally normed comparisons are also included here. These examinations or
items traditionally involve alignment with curricular topics. The way in which a program
uses the results of these examinations (for individual student self-assessment,
benchmarking, etc.) is not the emphasis, rather the focus is on whether these types of
examinations or items are used. The use of third-party commercial products may fit into
this category if sufficient validity evidence and learner performance, both locally and
nationally, is made available for program use.  

Includes: NBME subject exams; pre-licensure self-assessment examinations (e.g., NBME
Self-Assessment Examinations, NAPLEX Advantage, UWorld, Kaplan, etc.); individual
items from externally curated item banks (e.g, NBME CAS, UWorld, Kaplan, etc.) 

Excludes: Licensure Exam; Institutionally Developed Exam  

Reference: NBME. Subject Examinations.

Nationally Normed Exam 

Use of a trained individual or technology-facilitate simulation approaches to portray a
patient, condition, or a clinical scenario in a standardized, realistic, repeatable fashion.
These may be conducted in-person or virtually. The learner may receive feedback in
multiple formats (e.g., narrative, checklist, performance rating, etc.) from multiple
assessors including the standardized patient, faculty, other learners, and the learner (e.g.,
self-assessment).  

Additional details: OSCEs include multiple timed stations at which basic clinical skills
such as history taking and problem solving are assessed. Learners may receive feedback
immediately following the examination or later. The use of standardized or simulated
patients for one-off clinical scenarios is included here even though they may ot meet the

Objective Structured Clinical Exam (OSCE)/Standardized or
Simulated Patient Exam 

Assessment Methods

https://www.nbme.org/assessment-products/assess-learn/subject-exams
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technical definition of an OSCE. 

Includes: Objective-structured practical exam (OSPE) 

Excludes: Checklist/Performance Rating; Narrative Assessment 

References:  
Cleland JA, Abe K, Rethans J-J. The use of simulated patients in medical education: AMEE
Guide No 42. Med Teach. 2009/01/01 2009;31(6):477-486. doi:10.1080/01421590903002821 
Khan KZ, Ramachandran S, Gaunt K, Pushkar P. The Objective Structured Clinical
Examination (OSCE): AMEE Guide No. 81. Part I: an historical and theoretical
perspective. Med Teach. 2013;35(9):e1437-e1446. doi:10.3109/0142159X.2013.818634 
Khan KZ, Gaunt K, Ramachandran S, Pushkar P. The Objective Structured Clinical
Examination (OSCE): AMEE Guide No. 81. Part II: organisation & administration. Med
Teach. 2013;35(9):e1447-e1463. doi:10.3109/0142159X.2013.818635 

Activity where learners present orally to an audience on a selected topic often with an
emphasis on assessing verbal communication skills. Other areas, such as knowledge,
clinical reasoning, and problem solving, may also be assessed through the
presentation depending on the purpose of the presentation. The audience may be
composed of a range of individuals including learners (of varying levels), faculty, other
professionals, patients, caregivers, and the general public. Presentations may be
provided by individual learners or groups of learners. 

Additional details: Oral presentations may be delivered in a variety of formats (e.g., in-
person or virtual). The learner’s assessment should include feedback as part of the
presentation from one or more groups included in the audience (e.g., feedback from
other learners, faculty feedback, etc.). Oral presentations may be a component of other
assessment methods (e.g., a project involves the written product and an oral
presentation).  

Includes: Patient case presentation; project presentation 

Excludes: Oral examination 

Oral Presentation 

Documentation of a learner’s participation in an educational activity.  

Additional details: Attendance at events may be used for this; however, attendance
alone is likely insufficient to promote learning. Ideally, learners engage in activities as
part of the event. There may be, however, situations where attendance is the sole 

Participation 
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Assessment of knowledge, attitudes, skills, or competency by fellow learners at a
similar level. 

Additional details: Peers may include learners from a different profession (e.g., a
medical student conducting a peer assessment for a nursing student on
interprofessional communication).

Reference: Speyer R, Pilz W, Van Der Kruis J, Brunings JW. Reliability and validity of
student peer assessment in medical education: a systematic review. Med Teach.
2011;33(11):e572-85. doi:10.3109/0142159x.2011.610835

Peer Assessment 

marker (e.g., attendance at grand rounds). 

Review of a curated collection of materials to demonstrate competency or
development in one or more specified areas of interest. These may include the
systematic collection of the learner’s work samples, records of observation, test results,
projects, etc., over a period of time. All samples in the collection should be related to an
area of interest. These items are selected by the learner typically with guidance from
faculty or the program.

Excludes: Task-Based Assignment; other individual artifacts (e.g., project, clinical
documentation, etc.)

References: 
Tan R, Qi Ting JJ, Zhihao Hong D, et al. Medical student portfolios: a systematic scoping
review. J Med Educ Curric Dev. Jan-Dec 2022;9:23821205221076022.
doi:10.1177/23821205221076022

Portfolio Assessment. Education Resources Information Center. 

Portfolio Review 

Experientially grounded educational experience guided by a singular, cohesive set of
learning objectives and resulting in the creation of a practical end product (e.g., a
research paper, quality improvement initiative findings, patient education materials).
Feedback may involve both narrative and quantitative (e.g., checklist/rating) formats.
All parts should be related a singular, cohesive set of learning objectives.
Additional details: Projects typically, but not always, involve multiple parts. This could
be collecting data, analyzing data, and compiling the written report. Multiple parts 

Project 

Assessment Methods

https://eric.ed.gov/?qt=portfolio&ti=Portfolio+Assessment
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could also involve separate components of the overall project. These activities are
broader in scope and require more effort than other assessment activities like essays
or written papers. Those would be included under Task-based Assignment.
Presentation of work associated with a project should be included under Oral
presentation.

Includes: Research paper; quality improvement report; educational initiative report;
program/service evaluation report

Excludes: Portfolio Review; Task-Based Assignment; Oral Presentation

Reference: Goldman J, Kuper A, Baker GR, et al. Experiential Learning in Project-Based
Quality Improvement Education: Questioning Assumptions and Identifying Future
Directions. Acad Med. 2020;95(11):1745-1754.

A learner’s assessment of whether they met learning expectations or whether their
ability to perform procedures was of an acceptable standard. The self-assessment
process may also include incorporation of and reflection on feedback from other
sources (e.g., faculty assessment, peer assessments, examination results, etc.).

Additional details: Results from self-assessments may be combined with assessments
from other methods in making determinations about student learning. Self-
assessment may be used in a formative or summative fashion. Self-assessment is also a
necessary first step in self-directed learning, which is a common element of many
health professions’ accreditation standards. 

References: LCME standards (see 6.3)

Self-Assessment 

Activities designed as structured academic or applied tasks that require learners to
demonstrate knowledge, reasoning, or professional skills through a deliverable.
Assignments assess content mastery, critical thinking, synthesis, or the ability to apply
concepts in professional or clinical contexts. Learners generally have access to all
available resources to complete an assignment (unlike an examination). Feedback is
provided to support the learning process but may be provided individually or to a
larger group (e.g., a class).

Additional details: These are typically narrower in scope, require less effort, and involve
a shorter timeframe when compared to projects.

Task-Based Assignment

Assessment Methods
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Includes: Homework assignment; reflection papers; essays; individual or group
assignments (e.g., pre-laboratory assignment)

Excludes: Board Certification Exam; Institutionally Developed Examination; Licensure
Exam; Objective Structured Clinical Examination (OSCE)/Standardized or Simulated
Patient Examination; Project; Portfolio Review

Reference: Cooke M, Irby DM, O’Brien BC. Educating Physicians: A Call for Reform of
Medical School and Residency. A call for reform of medical school and residency.
Jossey-Bass; 2010.
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	Retired Terms: AM06: Exam-Licensure, Clinical Performance; AM18: Stimulated Recall
	Page 2

	Assessment Methods
	Board Certification Exam
	Examinations administered to demonstrate advanced achievement or skills in a particular area of practice. These are not part of the process to assess eligibility for initial licensure or certification of entry to practice. Board certification examinations are usually part of a process for a health professional to earn additional credentials and may be required for additional practice responsibilities.
	Additional details: These examinations are often related to specialization or sub-specialization within a particular profession (board certification in internal medicine for physicians, board certification in geriatric pharmacotherapy for pharmacists, etc.). There are examinations and certification pathways open to multiple professions (Certified Professional in Healthcare Quality, CPHQ; Certified Diabetes Care and Education Specialist, CDCES; AMIA Certified Health Informatics Professional, ACHIP; etc.).
	Includes: Board certification examinations offered by organizations such as ABIM, ABMS, BPS, ANCC, AANP.
	Excludes: Licensure Exam; Institutionally Developed Exam

	Checklist/Performance Rating
	Documented feedback provided to a learner by one or more assessors based on observation of a learner’s activities or performance within a learning experience to assess their knowledge, skills, attitudes, or competency. The feedback is recorded using standardized quantitative or discrete tools (e.g., rating scales, checklists, or behaviorally anchored instruments) that generate a score or categorical rating. Feedback may be provided alone or alongside other feedback modalities (e.g., narrative comments).
	Additional details: This type of feedback may be provided for the purposes of formative or summative assessment.
	Includes: Global rating; performance rating; clinical checklist; non-clinical checklist
	Excludes: Verbal feedback not otherwise documented; attestations of verbal conversations; narrative feedback


	Assessment Methods
	Clinical Documentation Review
	Use of a learner’s documented patient encounter for the purpose of assessing documentation and/or clinical reasoning skills.
	Additional details: Documentation may or may not be an EHR/EMR entry. This could be collected/reported using other means.
	Includes: SOAP note; discharge note; admissions note; documentation audit; patient workup; patient consultation note
	Excludes: Clinical encounter log
	Reference: Philibert I. Using Chart Review and Chart-Stimulated Recall for Resident Assessment. J Grad Med Educ. Feb 2018;10(1):95-96. doi:10.4300/jgme-d-17-01010.1

	Institutionally Developed Exam
	Exams developed by an institution/program for use with their learners. These include a variety of question-and-answer formats (multiple-choice, short answer, essay, etc.) and different delivery methods (written, online, etc.) to assess learners' knowledge; application of knowledge, concepts, and principles; problem-solving acumen; or clinical reasoning. Exams may be delivered in a variety of modes, including written, computer-based, oral, practical.
	Additional details: Examinations using items developed locally and items from externally developed item banks may additionally be tagged as Nationally Normed Exam.
	Includes: Traditional written exams regardless of question format or administration mode (e.g., pencil and paper administration vs. computer-based administration); practical exams (e.g., laboratory practical); oral exams
	Excludes: Licensure Exam; Nationally Normed Exam; OSCEs; simulation activities (via standardized patient, technology, or hybrid)
	Reference: Cooke M, Irby DM, O’Brien BC. Educating physicians: a call for reform of medical school and residency. Jossey-Bass; 2010.


	Assessment Methods
	Licensure Exam
	Examinations developed by a recognized professional body to assess eligibility for initial licensure or certification of entry to practice.
	Additional details: These may be taken by learners during the training program or after graduation/program completion. When taken during the training program, the examination may be part of a course or external to formal coursework, such as a milestone exam. Some professional licensure examinations include clinical performance components, but these should be included here as Licensure Exam rather than Checklist/Performance Rating. Similarly, licensure examinations that include standardized or simulated patients or OSCEs should be included here. Results of these examinations may be used by programs/institutions or learners to assess achievement of curricular outcomes.
	Includes: USMLE Step 1; USMLE Step 2-CK; COMLEX Level 1; COMLEX Level 2-CE; COMLEX Level 3; MCC Part I; NAPLEX; NCLEX; AANP and ANCC certification examinations
	Excludes: Board Certification Exam; Subject examinations (see Nationally Normed Exam); Checklist/Performance Rating; examinations associated with ancillary requirements for licensure or certification (e.g., examinations verifying compliance for topics like HIPAA compliance, mandatory reporting, or substance abuse monitoring); professional board examinations taken during GME
	Reference: United States Medical Licensing Examination; National Board of Osteopathic Examiners.

	Narrative Assessment
	Documented feedback provided to a learner by one or more assessors based on observation of a learner’s activities or performance within a learning experience to assess their knowledge, skills, attitudes, or competency. The feedback is recorded in a narrative or free-text format. This feedback may be provided separately or in conjunction with other types of feedback (e.g., rating scale, checklist, etc.).
	Additional details: This type of feedback may be provided for the purposes of formative or summative assessment.
	Includes: Specific feedback on patient encounters; mid-clerkship feedback; preceptor written feedback; descriptive free-form assessments


	Assessment Methods
	Excludes: Checklist/Performance Rating; verbal feedback not otherwise documented; simple attestation of verbal feedback; standardized ratings
	Nationally Normed Exam
	Examinations developed to allow comparison of learner performance across all test-takers in a specific time period in a specified country (or region). These examinations are generally administered during the educational program but before licensure/certification. 
	Additional details: The use of externally developed items with sufficient validity evidence to support nationally normed comparisons are also included here. These examinations or items traditionally involve alignment with curricular topics. The way in which a program uses the results of these examinations (for individual student self-assessment, benchmarking, etc.) is not the emphasis, rather the focus is on whether these types of examinations or items are used. The use of third-party commercial products may fit into this category if sufficient validity evidence and learner performance, both locally and nationally, is made available for program use.
	Includes: NBME subject exams; pre-licensure self-assessment examinations (e.g., NBME Self-Assessment Examinations, NAPLEX Advantage, UWorld, Kaplan, etc.); individual items from externally curated item banks (e.g, NBME CAS, UWorld, Kaplan, etc.)
	Excludes: Licensure Exam; Institutionally Developed Exam
	Reference: NBME. Subject Examinations.

	Objective Structured Clinical Exam (OSCE)/Standardized or Simulated Patient Exam
	Use of a trained individual or technology-facilitate simulation approaches to portray a patient, condition, or a clinical scenario in a standardized, realistic, repeatable fashion. These may be conducted in-person or virtually. The learner may receive feedback in multiple formats (e.g., narrative, checklist, performance rating, etc.) from multiple assessors including the standardized patient, faculty, other learners, and the learner (e.g., self-assessment).
	Additional details: OSCEs include multiple timed stations at which basic clinical skills such as history taking and problem solving are assessed. Learners may receive feedback immediately following the examination or later. The use of standardized or simulated patients for one-off clinical scenarios is included here even though they may ot meet the


	Assessment Methods
	technical definition of an OSCE.
	Includes: Objective-structured practical exam (OSPE)
	Excludes: Checklist/Performance Rating; Narrative Assessment
	References:   Cleland JA, Abe K, Rethans J-J. The use of simulated patients in medical education: AMEE Guide No 42. Med Teach. 2009/01/01 2009;31(6):477-486. doi:10.1080/01421590903002821  Khan KZ, Ramachandran S, Gaunt K, Pushkar P. The Objective Structured Clinical Examination (OSCE): AMEE Guide No. 81. Part I: an historical and theoretical perspective. Med Teach. 2013;35(9):e1437-e1446. doi:10.3109/0142159X.2013.818634  Khan KZ, Gaunt K, Ramachandran S, Pushkar P. The Objective Structured Clinical Examination (OSCE): AMEE Guide No. 81. Part II: organisation & administration. Med Teach. 2013;35(9):e1447-e1463. doi:10.3109/0142159X.2013.818635
	Oral Presentation
	Activity where learners present orally to an audience on a selected topic often with an emphasis on assessing verbal communication skills. Other areas, such as knowledge, clinical reasoning, and problem solving, may also be assessed through the presentation depending on the purpose of the presentation. The audience may be composed of a range of individuals including learners (of varying levels), faculty, other professionals, patients, caregivers, and the general public. Presentations may be provided by individual learners or groups of learners.
	Additional details: Oral presentations may be delivered in a variety of formats (e.g., in-person or virtual). The learner’s assessment should include feedback as part of the presentation from one or more groups included in the audience (e.g., feedback from other learners, faculty feedback, etc.). Oral presentations may be a component of other assessment methods (e.g., a project involves the written product and an oral presentation).
	Includes: Patient case presentation; project presentation
	Excludes: Oral examination

	Participation
	Documentation of a learner’s participation in an educational activity.
	Additional details: Attendance at events may be used for this; however, attendance alone is likely insufficient to promote learning. Ideally, learners engage in activities as part of the event. There may be, however, situations where attendance is the sole


	Assessment Methods
	marker (e.g., attendance at grand rounds).
	Peer Assessment
	Assessment of knowledge, attitudes, skills, or competency by fellow learners at a similar level.
	Additional details: Peers may include learners from a different profession (e.g., a medical student conducting a peer assessment for a nursing student on interprofessional communication).
	Reference: Speyer R, Pilz W, Van Der Kruis J, Brunings JW. Reliability and validity of student peer assessment in medical education: a systematic review. Med Teach. 2011;33(11):e572-85. doi:10.3109/0142159x.2011.610835

	Portfolio Review
	Review of a curated collection of materials to demonstrate competency or development in one or more specified areas of interest. These may include the systematic collection of the learner’s work samples, records of observation, test results, projects, etc., over a period of time. All samples in the collection should be related to an area of interest. These items are selected by the learner typically with guidance from faculty or the program.
	Excludes: Task-Based Assignment; other individual artifacts (e.g., project, clinical documentation, etc.)
	References:  Tan R, Qi Ting JJ, Zhihao Hong D, et al. Medical student portfolios: a systematic scoping review. J Med Educ Curric Dev. Jan-Dec 2022;9:23821205221076022. doi:10.1177/23821205221076022
	Portfolio Assessment. Education Resources Information Center.

	Project
	Experientially grounded educational experience guided by a singular, cohesive set of learning objectives and resulting in the creation of a practical end product (e.g., a research paper, quality improvement initiative findings, patient education materials). Feedback may involve both narrative and quantitative (e.g., checklist/rating) formats. All parts should be related a singular, cohesive set of learning objectives. Additional details: Projects typically, but not always, involve multiple parts. This could be collecting data, analyzing data, and compiling the written report. Multiple parts

	Task-Based Assignment

	Assessment Methods
	Includes: Homework assignment; reflection papers; essays; individual or group assignments (e.g., pre-laboratory assignment)
	Excludes: Board Certification Exam; Institutionally Developed Examination; Licensure Exam; Objective Structured Clinical Examination (OSCE)/Standardized or Simulated Patient Examination; Project; Portfolio Review
	Reference: Cooke M, Irby DM, O’Brien BC. Educating Physicians: A Call for Reform of Medical School and Residency. A call for reform of medical school and residency. Jossey-Bass; 2010.


